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COMM 540 – Fall 2009 

 SEQ CHAPTER \h \r 1COMM 540 – Seminar in Instructional Communication
Fall, 2009
Mondays 3:10 – 6:00 p.m.
LA 302

Betsy Wackernagel Bach, Ph.D.

LA 301B    Vox: 243.2580

Email: betsy.bach@umontana.edu

Office: Tuesdays, 1:00 – 3:00 p.m.; Thursdays 10:00 – noon,  and always by appointment  

Texts


McKeachie, W. J.  (2006).  Teaching tips: A guidebook for the beginning college teacher (12th ed.). Boston, MA: Houghton Mifflin.

Course readings are posted at (http://www.cas.umt.edu/dcs/Faculty/bach/default.html) in pdf files.

Course Description

This course is designed to introduce students to basic concepts, principles, and skills employed in effective classroom communication and instruction.  The instructional procedures are practically oriented, stress independent study and interest, and emphasize the role of teacher as decision maker. During the semester we will (1) discuss and practice different instructional strategies; (2) develop and use different assessment and evaluative measures; and (3) examine our individual teaching styles.

Rationale for the Course

Many people who receive graduate degrees in communication studies are employed to perform some type of instruction, whether in a community college, four-year college or university, or in some form of organizational training.  Because there is substantial evidence that people with MA degrees in COMM will serve in some instructional capacity, it seems reasonable that part of the graduate training program should emphasize instructional communication. During this course, we will focus on developing and understanding methods for teaching and increasing competency in instructional communication.

Course Objectives

The general objective of this course is to make you a more competent classroom communicator.  Specifically, the course is designed to enhance the probability that you will become a teacher or trainer who understands both effective classroom communication and instruction, and the value of assessing student learning.  As such, upon completion of this course, you should be able to do the following:

1.
communicate effectively in the classroom environment;


2.
establish a supportive classroom environment;
3.
analyze the classroom audience to prepare and deliver organized lectures in small or mass classes;

Course Objectives (con’t)

4.
articulate the necessary criteria for generating and leading classroom discussion;

5.
appreciate the use of instructional objectives and design and implement classroom instructional objectives;

6.
discuss the difference between norm- and criterion-referenced measurement and the implications for using criterion-referenced measurement;


7.
prepare, administer, and debrief an exam;


8.
use different classroom assessment techniques to determine if students are learning what you are teaching;

9.
assess teacher communicator style and use of teacher immediacy on self and others;

     10.
manage a culturally diverse classroom;

     11.
engage in teacher evaluation and how to construct teacher evaluation instruments;

     12.
assemble a teaching portfolio;

     13.
talk about the challenges facing higher education today.

Course Requirements and Evaluation

The following guidelines will be used to establish the final grade for this course:


Teaching Log (15% each log)


30%


Peer Evaluation (15% self; 15% peer)        
30%


Teaching Portfolio   



30%


Class Participation/Energy 


10%

TOTAL





          100%

These projects are designed to assess your learning of course concepts.


You are expected to read assigned material prior to class and be prepared to discuss the readings.  The course will be focused upon discussion.  I'll expect you to do the following in your discussion:


1.
show knowledge of reading and thinking about what you read;


2.
argue effectively for your positions;


3.
transfer the information in the readings to your own teaching successes and areas for improvement;


4.
contribute to a lively discussion;


5.
respond to the comments of others.

Course Content and Readings
08/31 - Introduction and Pre-assessment - What Is Teaching?


MacLean, N.  (1988). “This quarter I am taking McKeon:"  A few remarks on the  art of teaching.  In R. McFarland & H. Nichols (Eds.),  American authors series:  Norman MacLean (pp. 58-66).  Lewiston, ID:  Confluence Press.




Burke, C.  (1991).  Tulips, tinfoil, and teaching:  Journal of a freshman teacher.  In C. Chirstense, D. Garvin, & A. Sweet (Eds.), Education for judgment (pp. 37-67).  Boston, MA:  Harvard Business School Press.



Spence, L.  (2001, November).  The case against teaching.  Change:  The magazine of higher learning, 11-19.  


Morreale, S. & Pearson, J. (2008).   Why communication education is important: The centrality of the discipline in the 21st century. Communication Education, 57, 224-240.

09/07 – NO CLASS – LABOR DAY

09/14
 - NO CLASS – BB in DC – however, we need to find a time to meet this week


What Are We Up Against?




Cureton, J.  (1998, November).  When hope and fear collide.  Presented to the annual meeting of the National Association of State Universities and Land-Grant Colleges, Atlanta, GA.



Lazerson, M., Wagener, U., & Shumanis, N. (2002).  Teaching and learning in higher education, 1980-2000.  No citation provided—received at the AAHE Summer Academy, Mt. Snow, Vermont.

Trout, P.  (1997).  Student anti-intellectualism and the dumbing down of the


University.  The  Montana Professor, 7, 4-10.



Campbell, S.  (2006).  Perceptions of mobile phones in college classrooms:  Ringing, 
cheating and classroom policies.  Communication Education, 55, 280-294.



Mazer, J., Murphy, R., & Simonds, C.  (2007).  I’ll see you on “Facebook:”:  The 
effects of computer-mediated teacher self-disclosure on student motivation, affective 
learning, and classroom climate.  Communication Education, 56, 1, 1-17.



DiVerniero, R &  Hosek, A. (2008, April).  Students’ perceptions and communicative 
management of instructors’ online self-disclosure.  Presented to the annual meeting of 
the Eastern Communication Association, Pittsburgh, PA.

A Vision of Students Today - http://www.youtube.com/watch?v=dGCJ46vyR9o

Academia 2.0 - http://www.youtube.com/watch?v=vZ1jFaXgTnw&NR=1 

09/21
- What Does It Mean To Be A Good Teacher?


McKinney, K. (1988).  Faces:  Five components of quality teaching.  Teaching Sociology, 16, 298-301.


McKeachie, Chapters 2, 3


Creating a supportive classroom environment:  An exercise in reflexivity



a.  mechanics for the first day of class




b.  constructing course syllabi



Dorn, D. S.  (1987).  The first day of class:  Problems and strategies.  Teaching Sociology, 15,  61-72.



Friedrich, G., & Cooper, P.  (1990).  The first day.  In J. Daily, G. Friedrich, & A. Vangelisti (Eds.), Teaching communication:  Theory, research, and methods (pp. 237-246).  Hillsdale, NJ:  Erlbaum.


Erickson, B. L., Peters, C.B., & Strommer, D.W.  (2006).  Teaching first year college students (pp. 67-85).  San Francisco:  Jossey-Bass. 



Nilson, L. B.  (2003).  Teaching at its best:  A research-based resource for college instructors  (pp. 27-34).  Boston, MA:  Anker Publishing.



Wright, D. L.  (1989, Fall).  The challenge of teaching the introductory-level course.  Teaching excellence:  Toward the best in the academy.  Honolulu, HI:  Center for Teaching Excellence.  



Thompson, B.  (2007).  The syllabus as a communication document:  Constructing and presenting the syllabus.  Communication Education, 56, 54-71.

09/28 - Creating a Supportive Classroom Environment:  Classrooms as Cultures -



TEACHING LOG ONE DUE!


Andersen, J., Nussbaum, J., Pecchioni, L., & Grant, J.  (1999).  Interaction skills in instructional settings.  In A. Vangelisti, J. Daly & G. Friedrich (Eds.), Teaching communication: Theory, research, and methods (2nd ed.) (pp. 359-374).  Mahwah, NJ: Erlbaum.



Bailey, J.  (1989).  Building a supportive classroom environment.  The TA at UD
 
(5th ed.) (pp. 16-20).  Dover, DE:  Center for Teaching Effectiveness.


McKeachie, Chapters 14, 25



Hoyert, M.S. O’Dell, C., Jackson, J.  Barnas, M., Nauta, M., Buskist, W, Meyers, S., 
& Prieto, L.  (2000). ‘Faculty Forum,’ Teaching of Psychology, 27, 208-282. 

10/05 - Preparation for Instruction:  Learning Styles


Furhmann, B. S., & Grasha, A. F.  (1983).  A practical handbook for college teachers .
 (pp. 177-184; 185-192).  Boston:  Little, Brown, and Co.


Erickson, B. L., Peters, C.B., & Strommer, D.W.  (2006).  Teaching first year college students (pp. 35-46; 21-33).  San Francisco:  Jossey-Bass.


McKeachie, Chapters 23, 24, 12

10/12 - Instructional Models I:  General Models of Instruction


Darling, A. L.  (1990).  Instructional models.  In J. Daily, G. Friedrich, & A. Vangelisti (Eds.), Teaching communication:  Theory, research, and methods (pp. 267-278).  Hillsdale,  NJ:  Erlbaum.



Joyce, B., & Weil, M.  (1972).  Models of teaching (pp. 123-136).  New York:  Prentice-Hall.


Clark, D. J., & Bekey, J.  (1979).  Use of small groups in instructional evaluation.  POD Quarterly: Journal of Professional and Organizational Development Network in Higher Education, 1, 87-95.



Nilson, L. B.  (2003).  Teaching at its best:  A research-based resource for college instructors  (pp. 137-140).  Boston, MA:  Anker Publishing.

10/19 – NO CLASS – BB in Havana

10/26 - Instructional Models II:  The Lecture


Weaver, R., & Cottrell, H. W.  (1987).  Lecturing:  Essential communication strategies.  In M. G. Weimer (Ed.), Teaching large classes well (pp. 57-69).  San Francisco, CA:  Jossey-Bass.



Book, C.  (1990).  Extended discourse.  In J. Daily, G. Friedrich, & A. Vangelisti (Eds.).  Teaching communication:  Theory, research, and methods (pp. 279-291).  Hillsdale, NJ:  Erlbaum.


McKeachie, Chapter 6

11/02 - Instructional Models III: Leading Classroom Discussion


McKeachie, Chapters 5, 19


Frederick, P.  (1981).  The dreaded discussion:  Ten ways to start.  Improving College and University Teaching, 29, 109-114.



Billson, J. M.  (1986).  The college classroom as a small group:  Some implications for teaching and learning.  Teaching Sociology, 14, 143-151.


Instructional Discussion:  A special case



a.  What is instructional discussion?



b.  Bloom's taxonomy



c.  the EDIT system



Nyquist, J. D.  (1988).  Instructional discussion.  In D. Goldsmith, C. Logan, & M. Winch (Eds.), Instructor's manual for Together:  Communicating Interpersonally (pp. 117-126).  New York:  Random House.



Carner, R. L.  (1979).  Levels of questioning.  In J. L. Nyquist & A. Q. Staton-Spicer (Eds.), The instructional discussion method.  Unpublished manuscript, University of Washington.



Bain, R. K.  (1986).  On making it play in Peoria.  In R. McGee (Ed.),  Teaching the mass class (pp. 108-117).  Washington, DC:  American Sociological Association.

11/09 - Instructional Models V:  Instructional Objectives - PEER EVALUATION DUE!

Kibler, R. J., Barker, L. L., & Cegala, D.  (1970).  A rationale for using behavioral objectives in speech communication instruction.  The Speech Teacher, 19, 245-256.


McKeachie, Chapters 16, 17, 21



Nilson, L. B.  (2003).  Teaching at its best:  A research-based resource for college instructors (pp. 17-26).  Boston, MA:  Anker Publishing.

11/16 – NO CLASS - NCA

11/23 - Norm- vs. Criterion-Referenced Measurement


Smythe, M. J., Kibler, R. J., & Hutchings, P.  (1973).  A comparison of norm-referenced and criterion-referenced measurement with implications for communication instruction.  The Speech Teacher, 22, 1-17.


Student Evaluation and Examination


Stewart, J.  (1988).  Evaluation and grading.  In D. Goldsmith, et al. (Eds.),  Instructor's  manual for Together:  Communicating Interpersonally (pp. 127-130).  New York:  Random House.



Kowalewski, D.  (1986).  Reviewing for the final:  The game show technique.  Teaching Sociology, 14,  276-278.


McKeachie, Chapters 8, 9, 10, 11

11/30 - Evaluation and Examination – TEACHING LOG TWO DUE


Gronlund, N. E.  (1980).  Measurement and evaluation in teaching (4th Ed.).  New York: Macmillan Publishing Co.    



Bizzell, P., & Singleton, R.  (1988).  What can we do about essay exams?  Teaching Sociology, 16, 177-179.


Teaching Styles


Andersen, P., & Andersen J.  (1982).  Nonverbal immediacy in instruction.  In L. 
L. Barker (Ed.),  Communication in the classroom:  Original essays (pp. 98-102).  Englewood Cliffs, NJ:  Prentice-Hall.



Norton, R. W.  (1977).  Teacher effectiveness as a function of communicator style.  In B. D. Ruben (Ed.), Communication Yearbook I,  561-583.  New Brunswick, NJ:  Transaction Books.



Workey, D., Titsworth, S., Worley, D.W., Cornett-Devito, M. (2007).  Instructional communication competence:  Lessons learned from award-winning teachers.  Communication Studies, 58, 207-222.

12/07 - Understanding Diversity - TEACHING LOG TWO DUE!!




Hart, R. D., & Williams, D. E.  (1995).  Able-bodied instructors and students with physical disabilities:  A relationship handicapped by communication.  Communication Education, 44,  140-154.


McKeachie, Chapter 13



Burroughs, N. (2008).  Raising the question #10:  Non-native speakers of English:  
What more can we do?  Communication Education, 57, 289-295.



Braithwaite, C. A. (1997).  Helping students from tribal colleges succeed.  About 
Campus (publication of Arizona State University).



Rubin, D. L., & Turk, D.  (1997).  The basic communication course: Options for accommodating non-native speakers of mainstream North American English.  Journal of the Association for Communication Administration, 2, 140-148.



Covarrubias, P. O. (2008).  Masked silence sequences:  Hearing discrimination in the college classroom.  Communication, Culture and Critique, 1, 227-252.

12/14 - Evaluating and improving your teaching using student feedback – PORTFOLIO     
DUE!!


Cross, K. P.  (1991).  How to find out whether students are learning what you are teaching.  In J. D. Nyquist, R. D. Abbot, D. H. Wulff, & J. Sprague (Eds.),  Preparing the professoriate of tomorrow to teach (pp. 232-242).





Suskie, L., & Banta, T. (2009).  Assessing student learning (2nd ed.).  San Francisco, CA:  Jossey-Bass (pp. 3-18)


McKeachie, Chapter 26



Seldin, P.  (1993).  Successful use of teaching portfolios (pp. 1-13; 87-93).  Boston, MA:  Anker Publishing.


Postscript: Why We Teach



Palmer, P. J.  (1998).  The courage to teach (pp. 9-33).  San Francisco: Jossey-Bass



Bok, D.  (2006).  Our underachieving colleges:  A candid look at how much students learn and why they should be learning more (pp. 82-108).  Princeton, NJ:  U Press.
TEACHING LOG
Rationale

The assignment of this project assumes there is some value in the study and application of instructional communication.  It is hoped that the transfer of course information to your own teaching will help you identify teaching strategies you presently use and subsequently enhance your effectiveness as a teacher.

Procedure

You will keep a log of teaching related behaviors and outcomes.  While I would like you to reflect upon your classroom communication, you may also report upon teacher/student interactions outside of class.

Task

You are to produce a typewritten log entry in which you include the following:


1.
Identification of one teaching success, which includes



a.
a description of your communication behavior;



b.
your perception of the receiver's behavior;



c. 
an analysis of why that particular communication event was successful.


2.
Identification of one teaching problem, which includes



a. 
a description of your communication behavior,



b. 
your perception of the receiver's behavior,



c.
an analysis of how the problem came about (e.g., what precipitated and eventually caused the problem?);



d.
a discussion of possible avenues of solution (e.g., what can be done in the future to prevent this problem from happening again?).

Evaluative Criteria

Your logs will be evaluated on the following criteria:


1.
Your ability to synthesize and apply what we have learned/discussed in this class to your own teaching.


2.
Your ability to provide concrete evidence to support your claims.


3.
Your ability to analyze how the problem came about and how you were able to manage the problem.

SAMPLE LOGS ARE AVAILABLE IN THE CENTRAL OFFICE

(SELF AND) PEER EVALUATION
Rationale

The assignment of this project assumes there is some value in (1) observing your own classroom communication, (2) conducting a self evaluation, (3) receiving constructive feedback and (4) learning how to give constructive feedback to others.  It is hoped that this assignment will provide valuable feedback about your teaching style and make you aware of various teaching styles as you evaluate yourself and others.

Procedure

You will review a video of your own and a classmate's classroom communication (at least 20 minutes) and do a written critique of the communication observed.  Please provide information on successful communication episodes as well as where improvements could be made.  (n.b. These assessments of your performance will become part of your teaching portfolio and should be reviewed and analyzed as part of that assignment.)

Task

You are to produce a typed self- and peer-critique in which you include the following information:


1.
an overall "gestalt" impression of the teaching;


2.
a discussion of what teaching/communication strategies are used effectively;


3.
examples you observed to support the above claims;


4.
a discussion of what teaching strategies could be improved;


5.   observed examples to support the above claim.

Evaluative Criteria

Your paper will be evaluated upon the following criteria:


1.
The extent to which the teaching strategies defined are concrete and based upon communication behavior.


2.
The extent to which suggestions for improvement are clear and grounded in the theory/discussions we have had in class.


3.
The extent to which the criteria for giving constructive feedback are met (as discussed in class).

SAMPLE EALUATIONS ARE ON FILE IN THE CENTRAL OFFICE

TEACHING PORTFOLIO
Rationale

The assignment of this project assumes that there is value in pulling together a summary of your teaching goals, teaching experiences, and teaching accomplishments for the purpose of improvement and self-evaluation.  It is hoped that this assignment will provide you with both an opportunity to be self-reflexive about your classroom experiences and provide you with the opportunity to apply what you have learned this semester to your classroom teaching.  Additionally, as teaching portfolios are gaining popularity as a form of assessment, the information you gather for this assignment will provide a "baseline" from which to assess your teaching over the years.

Procedure

You are asked to look back upon this semester's teaching by (a) studying your teaching logs, (b) reviewing your video tape and your self-evaluation, (c) re-reading the evaluation provided by your "peer," (d) examining the comments made by your course director, (e) going over the information learned from your SGID and (f) analyzing information gathered during other classroom assessment techniques to provide an overall assessment of your teaching performance this semester.

Task

You are to write a typed, double spaced paper of no more than 20 pages in which you include both a self-assessment of your performance as a teacher and an assessment of student performance.  Specifically, I would like the following information:



1.
A statement of your teaching responsibilities.


2.
A statement of your teaching philosophy.


3.
A data-based analysis of your teaching effectiveness where teaching logs, self- and peer evaluations, and evaluation(s) from your course director are reviewed and synthesized (provide copies of logs, evaluations, etc. in your portfolio).


4.
An assessment of student learning.  Provide information that leads you to believe that students were learning what you wanted them to learn.  Support your claims with any classroom assessment techniques you employed as well as with a breakdown of the final grades you are likely to assign.  What evidence do you have of student learning?


5.
Discuss how your teaching philosophy contributes to your teaching effectiveness.


6.
Discuss how your teaching philosophy contributes to student learning.


7.
Discuss what you have learned with regard to your teaching philosophy, teaching goals, your teaching effectiveness or student learning.

Evaluative Criteria

Your portfolio will be evaluated on the following criteria:


1.
The extent to which the self-evaluation is a cogent, and self-reflexive (yet data-based) synthesis of information.


2.
The extent to which the assessment of student learning is data-based and that evidence of student learning is discussed.


3.
The extent to which both insight and mastery of the concepts taught in this course are demonstrated.
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